










Social Sciences through a tablet-
based project 
 
Master’s Degree in Teaching English as a Foreign 




Author: Angélica Pilar Gascueña Pascual 
Tutor: Juan Manuel Camacho 
Course: 2020/2021 
 
Observed Teaching Practice 
 
Grado 
Table of Contents 
 
1. General background information about the school .................................. 1 
 
2. Trainee integration and practice diary ...................................................... 3 
2.1.  Week 1 ............................................................................................. 3 
2.2.  Week 2 ............................................................................................. 4 
2.3.  Week 3 ............................................................................................. 5 
2.4.  Week 4 ............................................................................................. 6 
2.5.  Week 5 ............................................................................................. 8 
2.6.  Week 6 ............................................................................................. 9 
 
3. The Lesson Plan ......................................................................................... 11 
3.1.   Contents ........................................................................................ 12 
3.2.   Learning objectives  ...................................................................... 13 
3.3.   Methodology ................................................................................. 13 
3.4.   Resources  ..................................................................................... 18 
3.5.   Assessment  .................................................................................. 20 
 
4. Personal conclusions ................................................................................ 20 
5. Bibliography  ............................................................................................. 22 












1. General background information about the school 
 
CEIP Río Tajo is a school located in Guadalajara (Spain), just 53 km far from 
Madrid. The school includes around 150 students in Infant Education (3 to 5 years old) 
and Primary Education (6 to 12 years old) and 22 teachers. The families come from the 
near neighbourhood and are mostly low-income families, with unstable jobs and a 
medium or low level of education in many cases. These families represent the 50% of 
the students. Students are mostly from other countries: Morocco, Algeria, Romania, 
Bulgaria, Colombia, Peru, Mali, Nigeria, Georgia, Pakistan, Poland, Cuba and Russia. In 
addition, the centre is a preferred refugee reception centre with students from: Syria, 
Ukraine and Venezuela. All of these families bring cultural richness to the school, but 
they have difficulties to integrate both socially and academically, especially for the 
language. 
 
Apart from that, since 2004, the centre runs a Bilingual Project: a Spanish-English 
Curriculum from Infant to Primary Education. The school project includes a great 
amount of bilingual sessions. In 3 years-old: 7 sessions a week, 4 years-old: 8 sessions a 
week and 5 years-old: 9 sessions a week. In Primary Education the students receive 14 
sessions in English. The subjects are English: 4 sessions a week, Natural Science: 3 
sessions a week, Social Science: 3 sessions a week, Music: 2 sessions a week, Arts & 
Crafts: 1 session a week and Reading: 1 session a week.  
 
This project brings many families from other neighbourhoods, too. These families 
usually have a higher socio-economic and cultural level, with stable jobs. Hence, they 
demand other services such as: morning classroom, dining room or extracurricular 
activities: different sports, painting, English and swimming. However, families are very 
involved in the educational community through an association of parents, school board 
and extracurricular activities. We could say that in the centre, families with a very 
diverse profile coexist, with different social, cultural and economic levels, thus, this 
creates a great diversity wealth and source of learning for the educational community.  
 
The building consists of two wings, one is occupied by the Official School of 
Languages and the other one is the actual school. The school has two floors. On the 
ground floor there are: management offices, the secretary, the head of studies, the 
concierge, toilets, a library, an Althia room, the teacher’s room, the A. L. classroom 
(hearing and language), the music classroom, the Early Childhood Education classrooms, 
the dining room, the kitchen and two small warehouses. On the upper floor, there are 
located six Primary Education classrooms, the Orientation team, the P.T. classroom 
(Therapeutic pedagogy), toilets and a small warehouse. On the outside, there is an 
entrance garden and a large schoolyard with two sports courts, a sand area and another 
space specifically delimited for Early Childhood Education students. Apart from that, 
there school has a sport centre whose facilities are used during non-school hours by the 
Municipal Sports Board, as well as by other institutions.  
 
As mentioned before, the students come from the surroundings of the school as 
well as from other areas of Guadalajara. Regarding their interests, work capacity and 




integration in the school community, there are notable differences between those who 
live in a more disadvantaged socio-family environment and those others that live with 
families whose personal, social and cultural integration is more stable. There are 
students who are not very attracted to homework, they have little motivation and 
present improvable habits in terms of attendance and punctuality, nutrition and use of 
resources. However, other students show interest in homework and learning. Their 
motivation is great, they actively participate in the school’s routines and have a good 
attitude towards work habits, discipline, nutrition, punctuality, etc. even though these 
are always improvable, they are good.  
 
The teaching staff has also changed with the implementation of the bilingual 
project. The consolidation of the centre’s workforce is taking place parallel to the 
consolidation of the mentioned project, increasing the number of English specialist 
teachers. Approximately the number of teachers that form the cloister is about 15 
specialists from: Early Childhood Education, Primary Education, Hearing and Language, 
Therapeutic Pedagogy, English, Music, Physical Education, the counsellor and a technical 
teacher of community services; to emphasize the areas of Mathematics and Language 
as the basic instruments in the academic preparation of the students; to acquire the 
basic communicative competences in English, that allow the students to express 
themselves and communicate in such language, incorporating English learning in areas 
such as Artistic Education or Physical Education; to encourage the integration of all 
students by promoting coexistence between people of different ethnics, geographical, 
cultural or religious backgrounds; support the ongoing training of teachers to increase 
their qualification and personal development and encourage a greater participation of 
the educational community members, promoting attitudes of collaboration between 
them, specially permanent communication between teachers and families.  
 
The school’s general objectives are: to provide quality and equal education, 
acquiring the basic knowledge in all areas, procedures, abilities, skills and study and 
work habits that allow the student to finish the stage of Primary Education successfully; 
to develop personal autonomy through self-esteem effort, responsibility, interest, 
creativity and critical spirit of the surrounding; to value hygiene and health, creating 
mechanisms that involve families and the use of Physical Education and sports as a mean 
to promote personal and social development; to know and appreciate the values and 
the rules of coexistence, comply with them and contribute to the centre having a 
positive work environment without conflicts, supportive, tolerant and of mutual 
respect;   
 
Since 2006, the school runs European Projects: 4 Comenius Projects and 1 
Erasmus + KA219. These European projects promote the European dimension. The key 
point is for the students to have the opportunity to move from traditional 
methodologies to new methodologies. This school year, the staff is being trained in both: 
Carmenta Project and STEM methodology. STEM is one of the most important 
educational approaches of today because it joins science, math, technology and 
engineering. This double perspective in education will lead the students to cope with 
the objectives 2030 propose by The European Union and develop abilities for the 21st 
century. 




2. Trainee integration and practice diary 
 
2.1. Week 1 
 
On the first days of the Practicum, I have been following my tutor around and I 
have seen a few aspects that have called my attention. First of all, I am moving between 
3rd and 4th grade, where we teach English and Natural Sciences, Social Sciences and Arts 
and Crafts in English. The second thing I noticed is that there is a great diversity regarding 
the students’ origins. Some students come from Morocco, some others come from Egypt 
or Syria, some others come from South America, while some others come from Eastern 
countries like Romania. When asking my tutor, Rosa, about these aspects, she explained 
to me that cultural diversity is something that stands out in this school. Also, she added 
that both courses have students who have been together since kindergarten. However, 
these classes are mostly formed by students that have come during the course. Some of 
them joined the class in 1st grade, while some others joined the class in 2nd grade or 3rd 
grade.  
 
As a result, the English level in both courses is quite heterogeneous. Some 
students have a high level of English, some are in a standard level, while others have a 
low linguistic level. In fact, a few students are still learning Spanish, or have learned 
Spanish in the past few years, as it is not their mother tongue. In order to establish an 
effective learning for every student, my tutor uses both languages (English and Spanish) 
to provide clear explanations and moves between them to ensure that students are 
learning. 
 
Apart from that, both in 3rd and 4th grade, all the students use a tablet as the 
main means of learning. I wondered which kind of scholarship or programme provided 
these tablets and I asked my tutor about it. She explained to me that the school applied 
for a programme called Carmenta Project. Carmenta started at the beginning of the 
2018-2019 course, and it was created by the government of Castilla-La Mancha as a way 
of digitalizing classrooms. Every student from 3rd to 6th grade can apply for a scholarship 
to obtain a tablet to use for learning, instead of using the ordinary textbooks.  
 
Furthermore, in order to avoid the misuse of these tablets, its use is restricted 
and can only be employed to enter the digital books licenses and the learning platforms 
allowed such as Google Classroom or Blink. Besides, if any student is not granted this 
scholarship, the investment in a tablet does not imply a greater outlay than the ordinary 
textbooks’ expenses. According to Junta de Comunidades de Castilla-La Mancha, 53 
schools are participating on this project in Guadalajara (2021). Apart from that, Rosa 
explained to me that most of the students quickly learned how to manage the tablet 
and software when it was introduced to them. However, some students still need 
support, especially those who are still learning Spanish, and sometimes the tablets do 
not work properly due to the Internet connection or diverse problems. 
 
In another vein, Rosa promotes and encourages independence amongst 
learners. According to her, the aim is that students are able to manage by themselves, 
to favour an adaptation to the school, the class and its bilingual programme. Once they 




are fully adapted, students are demanded a higher level on their learning. However, 
even though I really like the idea of giving students independence and autonomy, some 
of them require a very much needed scaffolding and support, beyond the peer-to-peer 
help. Nevertheless, there does not seem to be any sort of classroom management 
troubles, probably due to the students’ autonomy.  
 
2.2. Week 2 
 
On this second week, I started taking part on the teaching of the lessons. Also, 
Rosa told me about the three gypsy ethnicity students. These students hardly ever come 
to classroom and they have an absenteeism record open. They usually do not come to 
class and if they come, they do not bother their classmates or disrupt the sessions. Even 
though the school staff does a huge effort to bring these students to their compulsory 
education, their parents and their families, in general, have a low socioeconomic status 
and these students tend to help their families in any labour. 
 
As mentioned before, the autonomy among 3rd and 4th grade students is high 
since the teacher has encouraged independence in her sessions. Usually, students do 
not ask for permission if they need to go to the bathroom, if they need to get up to 
throw something away, if they need peer-to-peer help or if they need to charge their 
tablets’ battery. This independence favours a continuous lesson, with the least number 
of disruptions, which, at the same time, favours the students’ attention and creates a 
relaxed atmosphere in the class.  
 
Besides, during Natural Sciences and Social Sciences’ lessons, Rosa adds real-life 
content and relates these contents with the ordinary ones. Students tend to love these 
real-life facts, since it lets them share their own personal experiences related with the 
science content. The introduction of personal events increases students’ motivation and 
interest in the topic and raises cultural awareness, as well. As an example, while 
reviewing the different climates, in relation with the polar climate, one student 
mentioned that “the poles are melting”. This comment led to a discussion about climate 
change, with some shared different perspectives on it.  
 
When I asked Rosa about students with Special Educational Needs (SEN), she 
mentioned three students that needed curricular adaptations. In 4th grade there is a 
student with Asperger syndrome, and his adaptations mainly consist on having all the 
content translated to Spanish and weekly support with the Therapeutic Pedagogy (TP) 
specialist. In 3rd grade there are two students with curricular adaptations. The first one 
has a mild cognitive disability and the second one, after suffering an accident, has a high 
cognitive disability (around 80% to 90%), motor difficulties regarding laterality and 
sensory difficulties (he is not able to hear and to see properly with one ear and one eye). 
Both of them have their contents adapted using 1st and 2nd grade contents, the contents 
are bilingual, and they are also supported by the TP specialist and the Speech and 
Hearing (SH) teacher. 
 
Apart from that, in 4th grade there is one student with dyslexia and another 
student with ADHD that has been recently medicated, and in 3rd grade there is another 




student with ADHD and a student that has a motor disability from birth in his arm. These 
students have support from the TP specialist as well as the school counsellor, from time 
to time.  
 
As mentioned before, the students work autonomously in their tablets or 
following the teacher’s lessons through them. Usually, homework or activities 
developed during the class are uploaded by the students to Google Classroom through 
their tablets. Besides, to motivate students, Rosa includes a variety of educational 
games using different online platforms such as Kahoot or LiveWorksheets. To complete 
their work, students are able to write, draw and take screenshots in their tablets. 
However, notebooks are also used to work with schemes, covers of the new topics and 
relevant content. As previously described, these contents are taught both in English and 
Spanish. The former is used in relevant concepts while the latter is generally used for 
explanations, descriptions or any other essential information.  
 
2.3. Week 3 
 
During the 3rd week, I started fully teaching 4th grade students in Natural 
Sciences, Social Sciences and English. Something that I noticed when I started fully 
teaching 4th grade students was that the level was very heterogenous. As a 
consequence, I had to wait longer or give students enough time to complete the 
activities and to correct them, especially for the Asperger student, as in some classes 
there was no support for him.  
 
Apart from that, I find quite difficult to work with students while there are 
constant interruptions from the ADHD student. In order to manage his disruptive 
behaviour, Rosa explained to me that she usually keeps him entertained or wastes his 
energy and time giving him secondary tasks or activities, such as writing in the 
blackboard or whiteboard as a helper, allowing him to go to the bathroom and fill his 
water bottle or his classmates’ or turning on the classroom computer and preparing the 
digital book.  
 
Nonetheless, the students’ level of independence and autonomy is great, as well 
as the helpful environment that Rosa has created. Whenever a student has any sort of 
trouble, his or her partners are always willing to help him or her. An example of this, 
during a Social Science’s class, one student claimed that he could not open one of the 
exercises posted by the teachers in Google Classroom. Immediately, a partner who is 
great at ICTs, stood up, went to his partner’s desk and said: “I can help you, let me see…”. 
Finally, the second student managed to solve the problem without interrupting the class 
and went back to his desk to continue with the lesson.  
 
Besides, students are fully aware of the objectives behind every lesson or activity 
that they do. Whenever a student complains about a task, such as copying the exercises 
on their notebook and then complete them in their tablets, too, the tutor asks: “Why 
am I asking you to copy them?”, and the students instantly reply: “To review the 
vocabulary”, “to learn how to write it”, etc.  
 




Furthermore, Rosa tries to link keywords, relevant concepts, or the vocabulary 
with songs. For example, when reviewing plants’ nutrition, the word ‘release’ appears 
in ‘to release oxygen’, thus, the teacher linked this word with a song called ‘Release me’ 
by Agnes. In order to promote meaningful learning, the teacher plays the song in 
Youtube and sings the lyrics where this word appears with the students. Later, students 
are able to remember the word because of the song.  
 
Regarding the 3rd grade students with special educational needs, their work 
tends to be autonomous, guided by the TP specialist in most classes. These two students 
use a tablet with a digital application, book or educational games to develop their 
adapted contents. Like the rest of their classmates, these students need to upload their 
tasks and activities to Google Classroom so that the teacher can correct them. However, 
the use of those digital resources (e.g. Blink app for English) provides students with a 
higher level of autonomy, since they are able to work independently whether there is a 
specialist in class to support them or not.  
 
Apart from that, 3rd grade students are usually paired up by their tutor according 
to their academic levels. Thus, students that have difficulties with a subject are 
supported by others that excel at it. This kind of classroom arrangement fosters group 
cohesion and promotes empathy among students.  
 
2.4. Week 4 
 
During these weeks I also visited the classes of 5-years-old kindergarten, 1st 
grade, 2nd grade and 5th grade. Regarding kindergarten, I prepared the English assembly 
on Thursday mornings. First of all, I received the students at the school entrance, and 
then accompanied them to the classroom. Students tables are arranged in groups of 
five, and are divided by teams: red, blue, yellow, orange and green. When students are 
already sitting at their desks, I ask them to hang their coats and leave their backpacks by 
their team’s colour. It is important to highlight that one student has Williams Syndrome 
and needs help in terms of psychomotor skills. Once they are all ready to start the 
assembly, we choose a student to lead the assembly and this student chooses a helper.  
 
After that, I play a ‘good morning’ song to welcome students. They already know 
these songs since their teacher has a Youtube song’s list created and the songs are 
repeated during the course. During the English assembly, we practice several routines. 
First, the leader of the assembly and its helper take the picture of each student and ask: 
‘Is *student A* in the classroom?’, if the student is in the classroom he or she can 
answer: ‘Yes, I am’ or ‘Hello, good morning’. If the student is not in the classroom, then 
we say he or she is at home. Then, we count how many girls and how many boys are in 
the classroom that day, and how many are missing. To do so, the assembly’s leader uses 
a special ‘magic wand’ to count by knocking the head of every student. 
 
Later, we add the number of boys and girls to know the total of students, and we 
repeat that with the missing students. Next, we recite the days of the week until we 
reach the day we are in and we ask: ‘What’s the weather like today?’ and we complete 
it with the season we are in. Finally, if there is time enough, we use a resource from the 




book The Colour Monster, to ask every student how they are feeling that day, and then 
place their names in the different emotions: angry, sad, happy, excited, etc. 
 
In order to maintain students’ attention, these routines are combined with songs 
about animals, numbers, the weather, the days of the week, the months, etc. The songs 
use a Total Physical Response (TPR) methodology which allows students to learn English 
while moving parts of their body or mimicking different actions. In addition, the routines 
are always accompanied by figures made with felt and Velcro, so that students are able 
to follow the assembly.  
 
Regarding 1st grade students, their teacher uses a wide variety of educational 
resources to achieve a great classroom management. The sessions that I used to attend 
were right after the break. To be able to take advantage of these sessions, their tutor, 
Almudena, used several different relaxation techniques. To do so, she chose one student 
as a helper to lead the relaxation technique and this student chose one of the relaxation 
techniques (e.g. the butterfly’s hug, the xylophone, etc.).  
 
All of these relaxing practices started with all the students sitting down, with 
their feet on the ground and their eyes closed. Then, they had to focus on something 
with one of their senses. It could be the sound of the xylophone or their bodies’ feelings 
through different movements, as well as their teacher’s and helper’s voices. These 
practices helped students to relax and to start the class completely focused, in fact, the 
learners’ attitude affects their ability on second language acquisition. This is known as 
Krashen’s affective filter, where negative feelings such as lack of motivation, self-
confidence or anxiety in students can obstruct and hinder language learning (1982).  
 
Some other classroom management practices that Almudena used were a lot of 
attention callers such as “Class! Class!” and the students have to answer “Yes! Yes!”, 
“Classy, classy!” and “Yassy, yassy!” or “Pencils up!”. Besides, she combined lessons and 
activities with TPR songs as in kindergarten. Regarding Almudena’s teacher talk, she 
tended to repeat a lot sentences and vocabulary which helped students. In general, the 
English and academic level of 1st grade is good, and the teacher is able to work through 
the lessons almost fully in English. In fact, the use of Spanish was mainly delegated to 
scold a student or to call his or her attention. 
 
Furthermore, the students’ behaviour was good and almost all of the students 
have been together since they were 3 years old. However, there were two students with 
special needs. Both of them arrived this year to the school. The first one had a 
maturational delay and was hard to handle since she would throw a tantrum at any 
moment, while the second one came from Morocco and was still learning Spanish. 
 
Apart from that, Almudena used Classdojo at the end of the day to summarize 
each student’s behaviour. If they have had a good behaviour during the day, they 
received a bonus point, and if they did not have a good behaviour, they got a negative 
point. This is another classroom management technique, similar to, for example, the 
Marble Jar one. However, Classdojo has some advantages: it provides a sort of informal 
assessment to the teacher and shows a clear view to students and parents. 






2.5. Week 5 
 
As mentioned before, I also visited some 2nd and 5th grade sessions. I went to 2nd 
grade English lessons and 5th grade Social Sciences lessons. However, there is not much 
to say about these lessons. They were not very dynamic, and the teacher tended to 
follow the book activities and they were a little monotonous. Nevertheless, I enjoyed as 
well as 2nd grade students a game about English prepositions where the teacher placed 
some hidden flashcards around the classroom and students had to find them and say 
aloud where did they find them (e.g. “behind a book”, “under the desk”, “in the trash 
can”).  
 
Continuing with the lessons in 3rd and 4th grade, I asked my tutor about formative 
and summative assessment since they almost fully work with the tablets. Most of the 
formative assessment is done through Google Classroom and the rest is done from the 
students’ notebooks. In addition, Rosa has Google Classroom organized by subjects. 
Thus, in each subject, students have access to the week’s programming, so that they and 
their parents know what they are going to do each week, and to the daily activities and 
educational games. Formative assessment takes place through these tasks. Once 
students upload them to Google Classroom, my tutor can correct them, grade them and 
send some comments back to each student.  
 
In fact, Rosa usually asks students to complete and send all the pending activities 
before carrying out any summative assessment. Depending on the students’ results, 
summative assessment might be delayed a few more days to review any concepts or 
mistakes. After that, some feedback is provided to students about their progress and 
learning, and formal assessment takes place in form of standardized tests that are done 
either tablet-based or paper-based. 
 
Regarding the lesson plan, I am working with 4th grade students on Europe’s 
geography by assigning each student one European country. These weeks, students 
have been working mostly autonomously on their European project. At some point, they 
needed certain guidance or scaffolding, however, they managed to complete all the 
information required in the shared Google Doc, through their tablets. It is relevant to 
mention that I expected students to have more difficulties when developing this project, 
however, Rosa explained to me that the adaptation period to tablets in 4th grade only 
took one month, whereas in 3rd grade took two months. Students learned little by little 
how to handle their tablets. At first, Rosa used to assign only one task or one worksheet, 
since students were still learning how to manage different applications and online 
platforms (e.g. Google Classroom, Kahoot, SM digital books, Blink, Cambridge digital 
platform, etc.). Nevertheless, nowadays, students are able to manage several tasks and 
educational games to review the lesson, in only one session.  
 
Apart from that, on the occasion of St. Patrick’s Day, this week I introduced 
students and Rosa to Wordwall, an online application which offers different educational 
and popular games such as: questionnaires, order by group, missing words, labelled 




diagrams, quizzes, alphabet soup, chase in the maze, and many more. You can search 
any topic (e.g. ‘vertebrates and invertebrates’ or ‘space and planets’) and Wordwall 
automatically shows you games that have been already created by other users on those 
topics. However, you can create your own games from the very beginning or edit other 
users’ games.  
 
We introduced these games to our 4th and 3rd grade students and the welcome 
was amazing (even from students with special needs), so much that we ended up using 
these games for the rest of my Practicum as a reward for those students that finished 
all the tasks on time. In fact, almost all the grades were using Wordwall since my tutor 
shared this resource with the rest of the teachers. Besides, students were using these 
games at home, they played using their tablets and learned at the same time. Apart from 
engagement, students with unfavourable socioeconomic contexts could review their 
lessons through these games.  
 
2.6. Week 6 
 
On this final week, my tutor shared with me different useful and digital 
resources, as I did. One of them is a Youtube channel called ‘Happy Learning’ where 
most of their videos related with Natural Sciences are usually available both in English 
and in Spanish, which makes it easier when teaching bilingual heterogeneous courses 
like 3rd and 4th grade. She usually used these videos to introduce topics or to review key 
concepts.  
 
Some other digital applications that she shared with me are Genially, 
Bookcreator, Quizziz, or Liveworksheets. The first one, Genially, I already knew about it, 
but I had never used it before. My tutor took the time to explain how this application 
worked and I started using it trying out different templates. Actually, I discovered that 
there are plenty of templates already created by teachers which are extremely 
appealing to students. There were templates related to well-known videogames such as 
‘Among Us’, which I knew the students loved, which, at the same time, promoted 
Mathematics learning.  
 
The second one, Bookcreator, I had never used it before, but Rosa showed me a 
few examples she had done with other courses. It is a great tool to create a book 
introducing texts, pictures and audio from the very beginning. It can be used in many 
projects and as a collaborative task for students.  
 
The third one, Quizziz, is similar to Kahoot. However, Quizziz also includes poll 
questions, which can be interesting to use to promote feedback from students, open 
ended questions and fill in the blank questions.  Besides, this digital platform provides 
instant feedback and reports as students answer the different questions, live 
engagement and asynchronous learning since students can check the concepts and use 
different study tools. Finally, Liveworksheets, is a digital platform where you can use 
other users’ digital worksheets or create your own ones. In fact, the worksheets are 
sorted by language, subject and grade level. When the worksheet is completed by a 
student, they can click on ‘Completed’ and the worksheet automatically gets corrected 




and graded. Rosa used to post these worksheets on Google Classroom and students 
would complete them and send a screenshot of their grade.  
 
Besides that, while reviewing the Spanish rivers and watersheds, Rosa explained 
this topic linking it with the climates that 4th grade students had already studied. For 
example, to understand the rivers’ flow volume, my tutor related this concept with 
precipitations, thus, if a river is located in Galicia, where precipitations are high, its flow 
volume will be high, too. This is a way to scaffold students since the teacher is supporting 
her explanations in previous knowledge that students have already acquired. 
 
As mentioned before, 4th grade is a very heterogeneous class, as a consequence, 
to achieve a high level of understanding, contents are usually provided both in English 
and in Spanish. Such is the case of this topic, where key words and concepts were 
provided both in English and Spanish (e.g. tributaries or ‘afluentes’) as well as the digital 
book explanations.  
 
In addition, students are frequently provided with multimodality. Contents are 
usually shared on the digital whiteboard through written text, audiovisuals (videos, 
pictures, diagrams), and on the ordinary blackboard through drawings or summaries. 
The use of the latter helps students to acquire spatial representation skills, both on the 






























3. The Lesson Plan 
 
 
AREA: SOCIAL SCIENCES, ‘ALL ABOUT EUROPE’, 4th GRADE DURATION: 15 DAYS (7 SESSIONS) 
LEARNING OBJECTIVES (Ball, 2016) BASIC COMPETENCES (Orden ECD/65/2015, 
2015) 
1. To identify the countries and capitals that are part of 
Europe, by observing European political maps, watching 
videos and reading contents, using adverbs of place and 
language to express location. 
 
2. To locate the countries and capitals that are part of 
Europe, by playing and completing educational games 
and worksheets (labelling, dragging and dropping, filling 
in) using questions to ask for location and adverbs of 
place.  
 
3. To create their own individual project on a European 
country, by collecting data, searching and selecting 
information, videos and pictures on the Internet, using 
subject-specific language, timeless verbs in present 
tense, verbs of states and relations, and language for 
description 
 
4. To explain the political and territorial organization of a 
European country, by interpreting and presenting their 
individual project, using descriptive language and 
language to connect, communicate and express their 
ideas. 
 
5. To raise awareness on the cultural, social, political and 
linguistic diversity of Europe, by listening and giving 
feedback to their partners’ projects, using language for 
evaluation and adjectives.  
 
Social and civic competences (Learning 
objectives 1, 2, 3 and 4) 
Linguistic communication (Learning 
objectives 1, 2 and 4) 
Digital competence (Learning objectives 1, 2 
and 3) 
Learn to learn (Learning objectives 2 and 3) 
Sense of initiative and entrepreneurial spirit 
(Learning objective 3) 
Consciousness and cultural expressions 
(Learning objective 5) 
CONTENTS 
Initiation to the scientific knowledge and its 
application in Social Sciences. 
Development of strategies to organize, memorize 
and retrieve the information obtained through 
different methods and sources.        
Use of Information and Communication 
Technologies (ICTs) to search and select information. 
The countries and capitals of Europe, the territorial 
organization and its cultural diversity. 
 
Table 1. Learning objectives, competences and contents 




The didactic unit developed during the Practicum belongs to the area of Social 
Sciences, 4th grade, and is titled ‘All about Europe’s geography’. Regarding the duration 
and the number of sessions of this lesson plan, it took 15 days to complete it, which 
translates into a total of 7 sessions. Within the subject of Social Sciences there are 
different disciplines integrated whose aim is to study people as social beings and their 
reality in its geographical, sociological, economic and historical aspects. The purpose of 
Social Sciences at this stage is to learn to live in society, knowing the fundamental 




The basic curriculum of the area of Social Sciences in Primary Education (Real 
Decreto 126/2014, 2014) contains the elements that determine the teaching and 
learning processes in this area, which will be global and inclusive. Therefore, the 
curricular design of the area focuses on the transmission and implementation of values 
that favour personal freedom, responsibility, democratic citizenship, solidarity, 
tolerance, equality, respect and justice, as well as those that help overcome any type of 
discrimination. Likewise, the aim is to prepare for the exercise of citizenship and for 
active participation in economic, social and cultural life, with a critical and responsible 
attitude and with the ability to adapt to the changing society’s situations. 
 
Regarding the contents, they are grouped into blocks that allow the identification 
of the main areas of Social Sciences.  
 
- Block 1 establishes the characteristics of the basic curriculum common to the 
whole area and the necessary techniques to face the area. 
 
- In Block 2, ‘The world in which we live’, the study of geography is carried out 
both in the environment, which brings the student closer to reality, and in more 
distant means so that students have a more global vision. In this block, different 
types of texts, tables and graphs, diagrams, cartographic representations, 
pictures and images will be used to identify and locate objects and geographical 
facts. These resources will be used to explain the geographical distribution at 
different scales. Landscape elements will be identified (relief, climate, 
hydrography…) will be identified and the main natural environments and their 
location will be described. Finally, the human influence on the environment and 
its environmental consequences will be analysed.  
 
- Block 3, ‘Living in society’, the contents of this block start a process of 
understanding the different social groups, respecting and valuing their 
differences, as well as the economic life of the citizens, which includes the 
dynamic function of business activity within society. Besides, it also includes the 
social, political and territorial organization, and the knowledge of the European 
institutions, the population, the production sectors and elementary financial 
education.  
 




- Block 4, ‘The traces of time’, works the understanding of concepts such as 
historical time and its measurement, the ability to temporarily order some 
historical events, duration and simultaneity. It covers the great historical stages 
of Humanity and the five ages of history.  
 
Thus, the contents included within the lesson plan belong to Blocks 1 and 3 (see 
Table 1).  
 
3.2. Learning objectives 
 
As to the learning objectives, they are built in terms of Ball’s theory on CLIL-based 
practice, “both language and content are actually vehicles for the development of 
subject competences (geography, history, science, mathematics, etc.) and that language 
and content are never, as it were, aims in themselves” (2016, p. 19). The Lesson Plan’s 
learning objectives offer a holistic version on CLIL’s three dimensions of content (Coyle 
et al, 2010): what, how and the linguistic means. In other words, these three dimensions 
can be understood as the Science contents to be acquired (concepts or ‘what’), the skills 
used to work on the concepts (procedures or ‘how’) and specific language items 
associated with the conceptual content (language or ‘linguistic means’).  
 
However, if we were to integrate the specific concepts, the cognitive or 
operational skills and the language into a ‘complex integration task’ (Ball et al, 2015) at 
the end of the unit, students would have to merge their acquired knowledge into a 
competence-based performance or final project. Nevertheless, it is relevant to remark 
that the definition of the required competences would be difficult. In addition, following 
to a certain extent Halbach’s literacy approach (2018), students would be taught the 
Social Sciences contents and language across a descriptive text type. It would not be a 
problem to fully develop this text-based approach if my students’ level was not as 
heterogeneous as it is, and if the national curriculum offered enough time and a more 




Detailed Unit Plan (adapted from Halbach, 2018) 
A. Reception 
 




(see Table 1) 
Language means Timing / lesson 
no. 
Resources 
Ask students about 
their best trip. Share 
personal experiences.  




verbs in past 
tense. 
10’ / 1  




Observe all together a 
European political map 
on the whiteboard. 
Ask students which 
countries they know, 
what they know about 
them. Play a Kahoot to 





adverbs of place, 
timeless verbs in 
the present 
tense, verbs of 
states, relations.  
15’ / 1 Appendix A. Figure 1. 
Appendix A. Figure 2. 
Digital Whiteboard. 
Tablets. 
Read all together the 





15’ / 1 Bilingual Team S.M. 
(2018). Social Science. 4 
Primary. Más Savia. 
Digital Whiteboard. 
Watch a video about 
Europe: interesting 
facts and history. 
1 Subject-specific 
language, verbs 
in past tense, 
verbs in present 
tense.  
10’ / 1 Appendix A. Figure 3. 
Digital Whiteboard.  
 




(see Table 1) 
Language means Timing / lesson 
no. 
Resources 
All together, carefully 
observe the European 
political map in the 
whiteboard. Ask 
students to find several 
countries and its capital. 
1 Subject-specific 
language, 
questions to ask 
for location 
(where), adverbs 
of place, present 
tense.  
5’ / 2 Appendix A. Figure 1.  
 
Complete, all together, 
several online 
worksheets about 
European countries and 
its capitals (labelling, 







15’ / 2 Appendix A. Figure 4. 
Appendix A. Figure 5.  
Digital Whiteboard. 
Individually complete 
and upload previous 
online worksheets 






20’ / 2 Appendix A. Figure 4. 
Appendix A. Figure 5. 
Tablets. 
Individually, play 
educational games on 
2 Subject-specific 
language. 
10’ / 2 Appendix A. Figure 6.  
Tablets. 











(see Table 1) 
Language means Timing / lesson 
no. 
Resources 
All together, ask 
students to choose a 
European country to 
individually develop 




5’ / 3  
Complete, all together, 
several online 
worksheets about 
European countries and 
its capitals (labelling, 









15’ / 3 Appendix A. Figure 7. 
Appendix A. Figure 8. 
Digital whiteboard. 
Individually complete 
and upload previous 
online worksheets 






20’ / 3 Appendix A. Figure 7. 
Appendix A. Figure 8. 
Tablets 
Individually, play 
educational games on 
European countries 















(see Table 1) 
Language means Timing / 
lesson no. 
Resources 
Introduce students to the 
project. They are going to 
create a presentation about 
different European 
countries and facts. 





5’ / 4  
Modelling. Show students a 
final version already 
created of the project. 
Focus on the facts that 






20’ / 4 Appendix A. Figure 10. 
Digital Whiteboard.  




name of the country, 
capital, location, 
population, one interesting 
fact, one famous 
monument (with pictures) 
and a video about the 
country. 





Provide students with the 
link of a Google Docs 
created. Explain that each 
page belongs to a country / 
student (e.g. Page 2 – Italy / 
Student A).  
Let students work 
individually on their 












25’ / 4 Appendix A. Figure 11. 
Tablets. 
Digital Whiteboard.  
Let students individually 
work on their project. 
Monitor their progress and 
continue with the individual 
projects. Make sure 
everyone has finished its 
project. Warn students that 
the next two sessions their 
















Phase II. Presentation, evaluation and feedback 
Task(s) Learning 
objectives 
(see Table 1) 
Language means Timing / 
lesson no. 
Resources 
With a previous created 
Genially (European map) 
that gathers all the 
students’ projects, start the 
individual projects’ 
presentations. Explain that 
the teacher will evaluate 
the project through a rubric 
and that each student will 
evaluate their partners’ 
projects through a rubric, 
too. Provide feedback after 
each presentation. 





verbs of state and 
relations, 
language for oral 
presentations.  
5’ max. per 
student / 6 
Appendix A. Figure 13. 
Appendix A. Figure 14. 
Appendix A. Figure 15. 
Digital Whiteboard. 
Tablets. 




With a previous created 
Genially (European map) 
that gathers all the 
students’ projects, start the 
individual projects’ 
presentations. Explain that 
the teacher will evaluate 
the project through a rubric 
and that each student will 
evaluate their partners’ 
projects through a rubric, 
too. Provide feedback after 
each presentation.  





verbs of state and 
relations, 
language for oral 
presentations.  
5’ max per 
student / 7 
Appendix A. Figure 13. 





Apart from the Unit Plan itself, it is important to describe the theoretical 
foundations of it. The design of this lesson plan starts with a backward design, which 
focuses on what students will be able to do at the end of the lesson plan and what 
instruction is necessary for them to be able to reach this goal (Halbach, 2018).  This 
design has the advantage of helping to clarify and structure teaching, since teachers will 
be focusing on the knowledge and skills that students need to acquire at the end of the 
lesson or unit (Paesani, 2017). In fact, according to Richards, this didactic approach can 
be presented as a process to plan a unit, divided into three basic steps (2013, p. 22): 
 
1. Identify desired results. 
2. Determine acceptable evidence of learning (assessment). 
3. Planning learning experiences and instruction. 
 
Once I decided which were my main desired learning outcomes (see Table 1. 
Learning objectives), I started to think about the “acceptable assessment evidence” 
(Korotchenko et al, 2015, p. 214), which, according to Halbach’s text-based approach 
(2018), should involve the identification of particular text features to include them in 
students’ production. However, aiming to very concrete aspects of the foreign language 
was not an option since my 4th grade students had very heterogeneous academic and 
linguistic levels, plus I did not have enough teaching time to create such a complex task. 
However, further assessment analysis will be done later.  
 
Regarding the third step, students should be supported in their learning path, so 
that they are able to reach the chosen learning outcomes. Thus, learning activities and 
materials are selected (Richards, 2013) according to the planning sequence. To bring 
students to create a successful project, I tried to select activities that mainly worked 
subject-specific vocabulary (see Unit Plan. Language means) as well as activities to 
scaffold a combination of the present tense and language for description. In order to do 
this, I created several graphic organizers and a fully finished version of an example of 
one project (modelling) so that students were guided at any given point.  It is also 
relevant to mention that in 4th grade, there is one student who has Asperger Syndrome, 




and its only curricular adaptation is the presentation of all the contents in Spanish, 
rather than in English.  
 
The activities chosen are rated and measured through the adapted Cummins’ 
matrix (Coyle, 2010) from Cummins’ work (1984), as well as the combination of BICS 
(Basic Interpersonal Communicative Skills) and CALP (Cognitive Academic Language 
Proficiency) (Cummins, 2008). According to this matrix, the activities move from 
quadrant 2, to quadrant 4, thus, the first activities require low cognitive and linguistic 
demands (e.g. online worksheets) while the last activities (e.g. oral presentation) require 
high cognitive and linguistic demands. The monitorization of this progression allows the 
teacher to create a sequence of tasks that ensures both linguistic and cognitive 
development.  
 
Besides, BICS and CALP are fostered in this unit plan. The former is developed 
through, for example, informal conversations within the classroom, while the latter is 
promoted through specific-subject language. Likewise, the determination of high 
cognitive or low cognitive activities and its progression is audited through Bloom’s 
revised taxonomy (Anderson et al, 2001) as well as Low Order Thinking Skills (LOTS) and 
High Order Thinking Skills (HOTS).  
 
Apart from that, the Carmenta project has favoured the introduction of ICTs and 
multimodality within the school. The majority of the students are scholarship holders 
and own a tablet. Multimodality has caused a change within educational institutions, 
and the rise in digital and Internet literacy creates the need of adding new modes of 
communication in the classroom. The new forms that multimodality offers should be 
combined with traditional literacy values, according to Miller and McVee, “these new 
literacies do not set aside traditional literacies. Students still need to know how to read 
and write, but new literacies are integrated” (2012, p. 10). In the same way, multiliteracy 
is involved as students are learning how to understand and communicate through 
various digital methods, becoming proficient in new modes of communication including 





Regarding the classroom space and distribution, I would have loved to get 
students to work in groups and it would have made the project easier for them. 
However, due to the protocols to be followed because of COVID-19, students were only 
allowed to work in large group or individually. Besides, the materials and resources 
employed on this Lesson Plan include the student’s digital book (Bilingual Team S.M., 
2018), the digital resources included in the Carmenta project: digital whiteboards, 
computers and tablets, the students’ notebooks and interactive activities from the 
digital book’s online platform (videos, animations, self-evaluation…). Even though I used 
a wide variety of digital applications during my internship, most of them reflected in the 
Trainee Practice Diary, the applications needed to develop this concrete Lesson Plan are:  
 




- Google Classroom (https://classroom.google.com/): This app helps teachers to 
create different online classrooms for students. The virtual environment created 
for 4th grade allowed me to upload and share the daily activities and games with 
the students. Besides, once I created a post with the daily tasks, students were 
able to send me screenshots of the completed activities.  
 
- Google Docs (https://docs.google.com/): It is an online tool from Google that lets 
you create a document and share it with anyone. The information can be edited 
at the same time and students can work in a synchronous way. The teacher can 
also check what are students working on to help them or guide them, if 
necessary.  
 
- Kahoot (https://kahoot.com/): This platform can be used to create learning 
games or a trivia quizzes about any topic. It also provides a scoreboard where 
students responses will be recorded and depending on their hits and misses, they 
will receive a certain punctuation. Kahoot encourages engagement in the 
classroom and students definitely enjoy it. It can be used either to introduce new 
topics, to review content, to make lessons more interactive and to run formative 
assessment.  
 
- Genially (https://www.genial.ly/es): Genially is a tool that lets you create 
interactive presentations, gamification, infographics and more. In fact, there are 
many educational templates on different topics already created with student-
appealing themes such Among Us. As my 4th grade students were still not too 
skilled using this platform, we created a shared presentation with an interactive 
European political map. By clicking on the countries on this map, the country’s 
information that each student had previously selected, shows up. Using this 
interactive presentation, students could present their final project through a 
brief oral exposition. 
 
- Wordwall (https://wordwall.net/es): This is an online platform that lets you 
create educational games on any topic. From questionnaires, to peer search, 
word games, labelled diagrams, alphabet soup, and even a game similar to 
Pacman. However, there are also tons of activities already created by other 
users, which you can use or edit to use them afterwards. We used these 
educational games as a reward at the end of almost every lesson, and students 
loved it.  
 
- Liveworksheets (https://es.liveworksheets.com/): This online platform contains 
interactive and self-correcting worksheets on any topic. You can either create 
your own worksheets or use worksheets that have been already created by other 
teachers. These worksheets can include sounds, videos, drag and drop activities, 










In order to assess students throughout this Lesson Plan, I included both formal 
and informal assessment. However, the employed assessment techniques are mostly 
based on the use of ICTs or online applications. These tools in combination with the 
availability of internet, computers and tablets, save in-class instructional time and 
reduce the time spent on grading and administration (Joyce, 2018).  
 
Furthermore, apart from the use of ICTs, formative assessment was conducted 
through Google Classroom by evaluating the activities, worksheets and tasks (see 
Appendix A. Figure 16) that students had to upload to this platform and through 
observation techniques such as the anecdotic record and a class diary. On the other 
hand, summative assessment took place through the use of a rubric (Appendix A. Figure 
17), to evaluate the students’ performance on their final project and presentation, as 
well as a peer-to-peer rubric, to support students with their partners’ feedback 
(Appendix A. Figure 14). 
 
In addition, a further follow up took place when students continued learning 
about Europe’s orography and hydrography, since students had to place several 
landforms and rivers according to the country in which they were located. 
 
4. Personal conclusions 
 
When it comes to the ups and downs that I came across during the delivering of 
my Lesson Plan, there are several key elements which define this experience. First of all, 
the biggest challenge for me was to fully develop the sessions using the digital 
whiteboard and the students’ platform (Google Classroom). It actually took me some 
time to get used to it and this was a critical issue since the use of these applications and 
hardware were my main means to conduct the Lesson Plan. However, with the help of 
my tutor and even the help of my students, sometimes, I quickly learned how to manage 
them. 
 
Nevertheless, I learned that when using any digital support (e.g. tablets, 
computers, digital whiteboard, digital platforms, Internet, etc.), trouble should be 
expected. Some sessions were great and run smoothly, while some others seemed to be 
an absolute chaos. There were times where the Internet connection did not work in 
some tablets and we had to gather students to work together, or in other occasions a 
student’s tablet decided to stop working and we had to reset it by ourselves. The truth 
is that to work with such a technological project, you need to act not only as a teacher, 
but as an ICT engineer, which makes me reflect on the amount of additional training 
hours that a teacher needs.  
 
However, ICTs do not only bring drawbacks. Despite of the diversity and the very 
different cultural, economic and social backgrounds that 4th grade students presented, 
the motivation that the use of these tablets provide to students is huge. If the resources 
are good, students feel like they are playing games when, in reality, they are learning. In 




fact, most of the students played the educational games proposed in class, at home. This 
might seem like it is not a great advance, however, most of these students do not have 
any educational support in their families, and the use of these games helped them to 
review contents on a daily basis. 
 
Taking a closer look at the learning objectives proposed, most of the students 
were able to achieve them. However, there were a few students which were not able to 
fully achieve the objectives. Much of this problem has to do with language, though. The 
fact that some of my students had been in Spain coursing a bilingual education for only 
one, two or three years, made the situation way more complex. This challenge could 
have been solved through the use of a more scaffolded Lesson Plan, however, time was 
running against me. The pressure at which the curriculum subjects us, sometimes means 
that we will not be able to provide the individualized and proper education that some 
students might need.  
 
All in all, there is still a long way to go. It is true that the contents, the 
methodology, the assessment or even classroom management aspects are important, 
however, these will not work if infrastructures are poor, if students do not have the 
support they need or if teachers are not provided with the time, tools, resources and 
training hours that they need. In brief, the Spanish educational perspective needs to 
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6. Appendix A 
 
Lesson Plan: Resources 
 
 






















Figure 2. Kahoot on Europe. 




















































Figure 4. Genially on European countries. 





















































































Figure 6. Didactalia. (2021). Map of Europe game. 






















































































Figure 8. Liveworksheet on European countries, fill in. 






















































































Figure 10. Model version of the final project on Genially. 






















































































Figure 12. 4th grade students individually working on their projects. 






















































































Figure 14. Rubric for students' feedback (peer-to-peer). 






















































































Figure 16. Google Classroom activity grading and comments. 
Figure 17. Rubric for oral presentation assessment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
